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Chapter 1

INTRODUCTION & BACKGROUND

Helping children reach their maximum achievement level is
one of the most important duties of any teacher.

Jane W. Kessler,

associate professor in psychology at the Medical School of Western Reserve University, tells us ·that "every second pupil in American classrooms today is not performing up to his abilities.

One of every four

youngsters, according to current estimates, is in serious trouble--is
a year and a half or more below his grade level, and is losing more
ground each time he is promoted" (1:10-11).
The youngster that is below his grade level usually loses self
confidence in himself and his ability to attain educationally and lags
further and further behind from one year to the next.
has written in his book

Benjamin Fine

Underachievers, How They Can Be Helped

with the connotation that these youngsters, though, having a high intelligence quotient, are not performing up to their ability for various reasons.

For purposes of this study we also would like to innovate the

term ''underachievers" (1 :9).
An underachiever eventually reaches a frustrational level in
school which causes him to suffer. Symptbms often develop such as the
child may sulk, daydream, he may become stubborn and inefficient.
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His rebellious attitude may express 'itself in his action to habitually
fail to complete assignments, and to resent criticism, and to tend to
criticize others.

Let us not fail to mention the report card that tells

us that the grades in reading, arithmetic, spelling, and history are
poor.
The underachiever has been proven to be the first dropout • .
There was a test of 4, 900 high school students in New York City, who
were involved in a Talent Preservation Project.

54% of the boys and

33% of the girls had scholastic averages that were so low that admission
to a college would be in doubt.

Sadder, still these were the same stu-

dents that were on the verge of dropping out, even though some of them
had IQ 1 s ranging from 120 to 152 which is approximately the top 10% of
the nation (1:10).
Some of these same frustrated underachievers drop out sometimes either becoming juvenile delinquents, marry and begin families
of their own, and others of them become social outcasts (2:436).

In

taking a good look at the dropout, researcher Jackson Toby found that
"the social class position of the teenagers family is of great influence
in patterning the youth's basic orientation to education and that the
middle-class student has definite advantages over his lower-class peers
in academic competition" (3: 1 ).

Hollingshead found that, regardless

of intelligence, 1 /3 of the lower class pupils as opposed to only 5% of
the combined middle and lower class pupils received failing grades
(4:173).
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So we see that learning depends on more things beside mental
ability.

It also depends upon the child's physical and mental maturity,

emotional security, his home. life, and his relationship to other children.

Experiences in a child's life, may motivate or fail to motivate

him for learning.
Through a look at the child's family life, it becomes possible
to help the child develop the self confidence and resourcefulness so necessary for maximum achievement and a happy life.

STATEMENT OF PROBLEM

''Educational achievement depends not only on the competence
of the s.chool staff, but also on the families from which the pupils come"
(5:307).

Rearing children today is a challenge for parents.
many challenges of which includes:
indebtedness),

They face

(1) economic pressures (family

(2) limited space in home and neighborhood, (3) ethnic

and racial tensions in the community, (4) inadequate school facilities
for a rapidly growing population, (5) unwanted, neglected, and rejected
children growing up in inadequate homes, (6) child behavioral problems
and many more.

The main concern in this study will be that of the

child and his family.
Since certain factors are a determining deterant of a child's
underachievement, it is of grave importance that we look at the young-
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sters, their level of achievement and ascertain basic information and
criteria to determine if there are certain similarities that are relevant
to underachievement by comparing the same factors of students with
high achievements.

PURPOSE OF STUDY

The writer in the study hopes to compare certain patterns or
conditions of home life of

11

culturally deprived 11 students with patterns

and conditions of home life to those students of normal or high attainment (6:4).

The students will be examined according to social class

and various elements of attainment.

The writer at a later time will

make suggestions toward what methods may be employed by the educational system to try and counteract some of the deficits in homelife
that partially cause cultural deprivation.

SCOPE OF THE STUDY

Although cultural deprivation is not a phenomenon known to
certain races, the setting of the study is in a predominantly black junior
high school, in the Dallas Independent School District.

No. discrimination

of the age or sex of the students used in this study is involved.
dom students will be used.

50 ran-

To allow for higher grades in preferential

classes, for the purpose of this study, grades ·i n solid subjects only
will be used.

Students in the regular school program will be used.
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METHODS AND PROCEDURES

The 50 random students used in this study, in order to avoid
reading difficulties were administered a questionnaire orally.

This

questionnaire will consist of items that will give specific insight into
the social, economic, and educational background of the students' family
and family life, and also the aspirations of the students.

The intelligence

quotient range of each of the students was obtained from the school,
examined and recorded.

A record of the students I grades in solid sub-

jects was recorded for an entire school year.

The relationship between

the intelligence quotient, the students I grades and the information on
the questionnaire will all be compared according to social class, and
studied in the chapter on Presentation and Analysis of Data.

DEFINITION OF TERMS

Middle-class Family:

Family where head of household, parent

or parents, have a steady job of skilled labor or because of specific
educational attainments the family is able to live comfortably according
to the current cost of living.

(For purposes of this study, middle-

class has been subdivided into lower and upper middle-class).
Lower-class Family:

Family where head of household, parent

or parents do not have skilled jobs, or are unemployed, relies on unskilled jobs, and income is not enough to live comfortably.

Such a

situation brings complete financial strain to the extent that the members
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of that family are not able to have their meager needs plenished.
Underachiever: Student whose intelligence quotient is normal
or better than normal, but for some reason is unable to reach higher
attainment educationally.

Usually, a student who is ·in the top 1 /3 in

intellectual ability.
Dropout: Everyone who leaves high school without a diploma.
Culturally Thprived:
11

Groups of students in which it is believed

the roots of their problem may in large part be traced to their ex-

periences in homes which ao not transmit the cultural patterns necessary for the types of learning characteristics of the schools and the
larger society" (6:4).

An Advantaged Home: Home where the cultural patterns necessary for learning are transmitted and the positive reinforcements for
achievements are utilized.
Junior High School: Grades 7 through 9.
Solid Subjects: Mathematics, English, and Social Studies.

PREVIEW OF REMAINDER
OF PROPOSAL

Chapter 2:

Review of Related Literature

Chapter 3: Presentation and Analysis of Data
Chapter 4: Summary, Conclusion, and Recommendations

Chapter 2

REVIEW OF RELATED LITERATURE

The adolescent period is the most impressive time of life.
this time, the teenager establishes his identity.

At

The major task of ad-

olescence in itself is searching for meaningful identity (7:37-51).
''Families are the nuturing centers for human personality.

Individuals,

though unique, develop through a life cycle that resembles that of all
other persons" (5:154).

According to Duvall, adolescence is the fifth

stage of this cycle (5: 154).

"It cannot be denied that the structure and

functions of the family have changed.

The functional changes of the

modern family can be summed up in three main points: (1) a number of
traditional family functions have been transferred to other institutions;
(2) the modern family has become a specialized agency; and (3) people

turn to the family to derive a sense of belonging and psychological security11 (2 :41 ).

One symptom of familial discontent and social class

asfixiation includes higher divorce rates.

Sociologist Charles N. Hobert

said, "Americans are getting married with greater frequency than ever
before, a reflection, perhaps, of the increasing significance of companionship and emotional security within the family for people today.
But if they marry for companionship and security, the high level of
divorce rate suggests that Americans seek divorce when they fail to
7
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attain these goals 11 (8:406).
The American family has changed also in the degree to which
the members interact.

Often basic values are derived from non-family

sources: Hobart describes how

11

more and more, children have been

turned over to schools, and in some instances, nursery schools, and
Sunday Schools, for a major portion of their socialization, as parents
occupy themselves with other activities.

More important than the time

turned over to such institutional socialization of children is the responsibility that parents more than willingly relinquish or do not recognize
as theirs.

There appears to be little concern ·in America today that

the shaping of a human life, a human personality, a future of happiness
or hell, which is best accomplished in the primary group , is turned
over even earlier and for longer periods to secondary impersonal, social agencies.

In these agencies, children _can only be handled and

manipulated in groups, rather than cared for individually.

Leisure

time is used by some to cultivate companionship with wife and children.
But for many, it appears that what time is spent together is seldom
spent primarily in being together, but rather in doing simultaneously:
watching tv, go ing someplace, being entertained 11 (8:408).

It is inter-

esting to know that teenagers themselves feel that their parents fail
to give them guidance and directions and that their parents are permis sive.

It seems that they even recognize the need for more guidance.

Leonard Cross in a national probability sample, found that teenagers
ascribe primary responsibility for excessive teenage drinking, the
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use of goofballs , dope, and etc. to their parents' failure to wield enough
authority {9:21).

In our society, the family role is an important one and culture
is taken on by the child from the parent or parents at an early age.
learning experiences of each teenager will be different.
experiences begin at an early age.

The

These learning

There is no limit of what one can

learn, more especially ·i n school if favorable conditions are provided in
the school and especially in the home.

For the most part, it is the

adult in the home who serves to stimulate the child's intellectual development {10:95-112).

Other research reveals the very early develop•·

ment of the child's language, and cognition and the extent to which growth
takes place year after year.

While research does reveal some char-

acteristics of the home environment and how ·i ntellectual development
takes place, it doesn't reveal how the child totally reacts 1o the outside
world.
Empirical research has shown that there is a different perceptual development according to class structure; and the middle and
upper class has an advantage over the lower class in school {11:163-180)
{12:209-245).

The adult in middle-class homes use words and feed-

back so freely, until the child learns to communicate.

Studies show

that a difference between a culturally deprived and more advantaged
home is the development of speech (13:813-822).

Parents in a middle-

class home make more efforts to motivate, to reward, and to reinforce
desired responses.

The child is read to and spoken to.

''Learning to
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learn" is early coaching in the home.

"It ·i ncludes motivating the

child to find pleasure in learning" (14:51-65} .
While all of the above things are not absent in- a culturally
deprived home, it does play an important part.

The size of the family,

the concern of the parents with necessitites of life, low level of educational development of the parents, the frequent absence of a male
parent, and lack of interaction, all conspire to reduce stimulation and
intellectual development of the children (15:24-35).
If the home cannot and does not provide these basic developments, the child is handicapped through later learning and prognosis
for education level is very poor .

He carries these frustrations and

disappointments to his adolescent period, when this is the period he is
to look to the future to determine what realities lie ahead for him and what
he must do to prepare himself.

He has no plans for his occupational

future, he marks time until he inadvertantly drops out or if he is pressed
hard, completes secondary education.
By the beginning of secondary school, the culturally disadvantaged student is reading at a level approximately 3½ years below grade
level (16:22-23) .

In Krugman' s review article, he studies the effects

of cultural deprivation in a large low socio-economic district of New
York City, in which he found this to be true of the reading scores (16:
22-23}.
subjects.

This same student is retarded in arithmetic and other school
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For the culturally disadvantaged, there is little participation
in the extracurricular activities of the school other than athletics.

It

appears that most of the school activities are attractive for the higher
achieving or college bound students.

Studies have shown that participa-

tion in extracurricular activities is primarily limited to middle-class
youths.

A study by Abrahamson investigated the relationship between

social-class level and the scholastic rewards received by students in
junior high schools.

Findings showed that:

(1} middle-class students

received a disproportionate share of the high grades, (2} middleclass students occupied most class and school offices, (3} extracurricula activities were participated in primarily by middle-class students (1 7:441-450}.
Few of the culturally deprived or lower class students at the
secondary level have clear vocational goals or the motivation to persist
in a learning program or to achieve in school.

Bloom lists 6 factors

which he believes school achievement depends on.

These are family

factors, such as (1} achievement press (parents aspiration for the
child and their interest in, knowledge ot and standards of reward for the
child's educational achievement}; (2} language models (the quality of
the parents language and the standards they expect of the child's speech);
(3} academic guidance (the availability and quality of academic guidance
and help provided in the home}; (4) activity in the home (stimulation
provided in the home to explore various aspects of the larger environment}; (6} work habits (household routines and emphasis on regularity
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in the use of time and space) (18:124) .

Furthermore, there is evidence

that achievement strivings during the first four years of school are pre dictive of future achievement in adolescence and adulthood (19:21 ).
Many studies have been made as to the affect of social class
upon achievement.

R. L. Curry made a study upon ''the effect of socio-

economic status on the scholastic achievement of sixth-grade children.
He made the study to determine whether there were significant differences in scholastic a :chievement between children of comparable intellectual ability but differing socio-economic status .

His study showed

that there were differences according to class, but he also concluded
that the higher the child' s intellectual ability in the lower-class, the
more apt he would be to overcome his environment in achievement (20:
46- 4 9).
Researchers have also determined that the underachiever, because of his deficit, falling behind his peers in educational achievement,
becomes frustrated and is the first to drop out of school.

It would

seem that the curriculum is designed for only part of the students.
Yet our nation and country , school systems have developed
extensive school curricular programs which seem to be working for
only a larger part of the students .

Approximately one-half of these

students are able to complete these programs successfully.
these scholastic programs determine

Often

status of e .c onomic opportunities.

Completion of secondary education is more and more becoming a necessity in our society.

One who is not able to complete secondary

school is placed in the foreground of the occupational system.
ham stated in a symposium on education and automation note:
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Bucking"less

than half of U . S . employers will even consider hiring a high school
dropout.

Further more, the dropout, if hired, is the first fired, is the

lowest paid, and has the least chance for advancement.
of our unskilled workers are now employed.
rate for semi-skilled workers.

This is about double the

Eighty per cent of those now employed

did not finish high school 11 {21 : 165).
cern.

Roughly, 18%

The dropout is one of major con-

In 1959, J . C . Bledsoe made a study of
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An Investigation of six

correlates of students withdrawals from high school {22:3-6) .

He

examined case histories of 247 students that had dropped out of school
in eighth, ninth, or tenth grades .

There were six factors he· looked at

and they were (1 ) sex; (2 ) size of class in first through eighth grades;
(3)

stability of elementary enrollment; (4) parent occupation; (5) level

of parent education; and (6 ) level of reading comprehension.

His

findings showed that there were more dropouts among students whose
parents were unskilled laborers or unemployed as compared with students whose parents were in professional, managerial, agricultural or
clerical jobs.

There was a high incidence of dropouts among students

whose parents had low educational level.

In the time when we are in the midst of basic social change,
these social changes are affecting our entire society with increasing
affect upon the educational system.

More and more our society is re-

quiring it's members to be literate , responsive to change, to have the
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ability to learn and relearn ideas, to be socially mature and independent.

There exists also a rising level of affluence which makes goals

for many individuals subordinate to other goals such as security.
The changes in our society will not permit the institution to
meet the new challenge without modification.

These are the forces which

require a major reshaping of our educational institutions.

It is likely

that in the future that education will no longer be conceptualized as
status-giving and selective, but a system that will develop each individual to his highest potential.

Gardner said that ' 1what we must reach

for is a conception of perceptual self discovery, perceptual reshaping
to realize one I s best self, to be the person one could be 11 (23: 5).

Chapter 3

PRESENTATION AND ANALYSIS OF DATA

In this study 50 random students were used.

naire was in two parts.

The question-

The first part of the questionnaire was design-

ed to determine or to allow the writer to place the students according
to information obtained into a social class.
three social classes were arrived at.

From the interviews,

(See appendix for first and

second part of questionnaire.)

Table 1
IQ According to Class

IQ' s

Lower-class

Lower -middleclass

Upper-middle
class

High

41%

77%

100%

Normal

4 7%

23%

0%

Low

12 %

0%

0%

The IQ scores of each student was obtained from the student's
profile and according to Table 1, were put into various categories (high,
normal or low), according to information received from the counselors'
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office for the junior high school level.
each social class grouping.
the middle-class groups.

The IQ s were computed for
1

It is shown that the higher IQ' s came from
The table reveals however that the lower-

class g roup only had 12% that fell in the low IQ range.

This shows' that

at l e ast 88% have the ability to achieve.
Table 2 reflects the overall grade point average by social class.
The letter grades were computed on a 4. 0 grade point system.

It shows

that in comparison to students in each class, more especially the lowerclass, that students are performing and achieving below their intellectual ability.

Table 2
Grade Point Average by Class

Grades

Lower-class

Lower-middleclass

Upper-middle
class

A-- 4 . 0-4. 9

15%

15%

67%

B--3, 0-3, 9

41 %

62%

33%

C--2.0-2.9

29%

23%

0%

D--1.0-1.9

9%

0%

0%

F--less than 1.0

6%

0%

0%

In Tables 3 and 4, the writer asked these questions believing
that according to the social class, and the higher the social class, the
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parent, was even more concerned for the child's welfare in the morning
for g etting ready and getting away to school.

By the same token, con-

cerned with the child having some supervision in the afternoon, either
by picking up the child or having supervision when he arrives home.
Denoting the findings proved this suspicion to be true.

Table 3
Morning Supervision in the Home

Are one or both of'
your parents at
home when you
leave for school?

Lower-class

Lower-middle

Upper-middle

YES

56%

54%

100%

NO

44%

46%

0%

Parent brings to
school

0%

0%

Older brother or
sister

27%

67%

Relatives

20%

0%

No one there upon
departure

53%

33%

If no, who is
there or do your
parents bring you
to school?
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Table 4
Evening Supervision in the Home

Are one or both of
your parents at
home when you re turn home from
school each day?

Lower-class

Lower -middle

Upper-middle

YES

62%

68%

33%

NO

38%

31 %

67%

Older brother or
sister

46%

100%

100%

Relatives

23%

0%

0%

No-one there upon
arrival

31 %

0%

0%

0%

0%

0%

If no, who is
there or do your
parents pick you
up from school?

Parents pick up
from school

In Table 5, the students were asked how many books they took
home usually.

The lower the class, the fewer the percent that was found

not taking books home at all.

In fact, the lower-class showed a total

of 77% carrying home 1 to 4 books where the lower-middle-class showed
a total of 69%, carrying 1 to 4 books home for study purposes.
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Table 5
Books Taken Home by the Students

How many books
do you take home
from school each
day for study purposes?

Lower-class

Lower -middle

Upper-middle

None

23%

31%

67%

1 or 2

56%

61%

33%

3 or 4

21 %

8%

0%

0%

0%

0%

More

In Table 6, the writer wanted to determine the frequency in

which the parents inquired about the students' homework assignments.
The lower-class showed to have the largest percentage in which the
parents definitely questioned assignments and offered assistance.

It

has already been stated that the culturally deprived, which the writer
prefers to refer to as the lower-class, because of their deprivation are
unable to supply their children, with the necessary stimulation for
achievement although they have high aspirations for their children (24:
319-321 ). (25 :703-70 9 ).
In Tables 7 and 8, the students were asked if their parents

rewarded them for good grades and punished them .for poor grades.
68% of the lower-class said they were rewarded for high achievement
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and 67% also said that they weren 1 t punished for poor grades.

92% of

the lower-middle-class stated that their parents did not reward them
for good grades, but a safe assumption is that good grades were expected since the majority said they received punishment for poor grades.
The upper-middle-class sector said that their parents did give them
reinforcement for good grades, and since it has been shown that the
middle-class students receive reinforcement back from the school itseif, with such outstanding grades, there is no need for punishment for
poor grades.

Table 6
Parents Interest in Homework Assignments

Do your parents
ask about your
homework assignments and offer
help?

YES
NEVER
SOMETIMES

Lower-class

Lower-middle

Upper-middle

59%

54%

33%

0%

0%

0%

41 %

46%

67%
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Table 7
Positive Reinforcement for Grades

Do your parents
reward you when
you have good
grades?

Lower-class

Lower-middle

Upper-middle

YES

68%

8%

100%

NO

32%

92%

0%

Table 8
Negative Reinforcement for Grades

Do your parents
punish you when
you have poor
grades?

Lower-class

Lower -middle

Upper -middle

YES

32%

54%

0%

NO

68%

46%

100%

In Table 9, the writer wanted a picture of priorities for each
social class.

Bloom (18:124), stated that not only academic guidance,

achievement press, language models, and activity in the home, were
achievement factors, but also work habits in the house which included
household routines.

R. H. Dave collaborates this in his unpublished

Doctoral Dissertation in 1963 at the University of Chicago, in his re-
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search on "the indentification and measurement of environmental process
variables that are related to educational achievement" (26: 57).

As we

can see, the percent of those attending to duties at home is declining
as social class status decreases.

One significant finding however is

that the students of the lower-class show to be the first to take out their
books, when they arrive home.

Table 9
Home Duties After School

What is the first
thing you do when
you arrive home
from school each
day?

Eat

Lower-class

Lower-mid-.:lle

Upper-middle

37%

15%

33%

Sleep

3%

8%

0%

Play

6%

8%

0%

Go to the store

3%

0%

0%

Study

9%

15%

0%

Clean-up

24%

31%

67%

Watch tv

15%

23%

0%

3%

0%

0%

Wash dishes
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In Table 10, students were asked about frequency of family
activities.

The upper-middle-class students, had more interaction in

regards to activities than the lower-class.

Table 11 re-illustrates this

again but in a more definite manner.

Table 10
Leisure Activities of the Family

Does your family
plan and enjoy
leisure time activities together?

Lower-class

Lower-middle

Never

12%

0%

0%

Seldom

12 %

8%

0%

Sometimes

73%

92%

67%

Frequently

3%

0%

33%

Upper-middle

Table 12 is a list of family activities deemed most desirious
by junior high school students and their families as family activities.
This list was compiled by pr·evious interviews of such families.
Table 13 involves aspirations of the students.

Only 6% of

the lower-class replied no when asked if they wanted to attend college,
while 23% of the lower-middle-class were not sure if they wanted to
go or not, and 100% of the upper-middle-class students want to go to
college.
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Table 11
Frequency of Leisure Activities

In a period of the
last 2 months how
mariy family activities has your family engaged in?

Lower-class

Lower-middle

Upper-middle

None

18%

8%

0%

1 or 2

53%

38%

33 1 /3%

3 or 4

23%

31 %

33 1/3%

6%

23%

33 1/3%

More

Table 12
List of Leisure Activities

Do members of your family (including parents) participate in any of the following activities together?

going to the opera
going to the symphony
going to the library
visiting fine arts museums
taking trips & educational
tours
going to baseball games
playing games at home,
educational or other
bowling
playing tennis
playing golf
going to football games
going to basket ball games
your family does none of
the above together

Lower

Lowermiddle

Uppermiddle

3%
15%
12%
9%

0%
0%
8%
8%

0%
0%
0%
0%

18%
6%

8%
8%

33 1/3%
33 1/3%

9%
0%
9%
0%
9%
0%

15%
8%
8%
0%
15%
0%

0%
0%
0%
0%
33 1/3%
0%

10%

22%

0%
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Table 13
Students' Aspirations (a)

Do you want to go to
college when you
graduate from high
school?

Lower-class

YES
NO
MAYBE (not definite)

Lower-middle

Upper-middle

79%

77%

100%

6%

0%

0%

15%

23 %

0%

In table 14, students were asked what they wanted to become.
The students' answers were classified according 1o the items in the
table since answers were so varied.

Table 14
Students' Aspirations (b)

What would you like to
be in life?

No-idea (no thought
about it at all)
Undecided
Skilled Worker
Unskilled Worker
Technically Trained
Worker
Professional Athlete
Professional (Requiring college degree )

Lower

Lower-middle

Upper-middle

9%
15%
3%
0%

8%
0%
0%
0%

0%
33%
0%
0%

38%
3%

30%
8%

0%
0%

32%

54%

67%
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In Table 15, the largest precentage that said their parents
want them to go to college was the lower-class, and as class moved up
the percentage of those saying yes, went down.

It has already been

established that the higher the social class, the larger the percentage
as .far as the actual achieved aspiration for the child.

Table 15
Parents' Aspiration for the Students (a)

Do your parents encourage and want you
to go to college?

Lower

Lower-middle

Upper-middle

YES

82%

76%

67%

NO

12 %

8%

33%

Not Sure

3%

8%

0%

If you should decide
to go

3%

8%

0%

Table 16 deals also with parental aspiration.
Table 1 7 was a question the writer interjected into the interview to determine the thought patterns of the students as to what they
would want their children to be.
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Table 16
Parents' Aspiration for the Students (b)

What do your parents want you to be?

Lower-class

No-idea (no thought
about it at all)
Undecided
Skilled
Unskilled
Technical Training
Professional Athlete
Professional

53%
3%
3%
3%
12%
3%
23%

Lower-middle

Upper-middle

46%
0%
0%
0%
8%
8%
38%

100%
0%
0%
0%
0%
0%
0%

Table 17
Possible Student Aspiration for their Children

If you had a child
now, what would
you encourage your
child to be?

Lower-class

No-idea (no thought about
it at all)
Undecided
Skilled
Unskilled
Technical Training
Professionals

44%
18%
0%
3%
9%
26%

Lower-middle

70%
15%
0%
0%
0%
15%

Upper-middle

100%
0%
0%
0%
0%
0%

Chapter 4

SUMMARY AND CONCLUSIONS

U sing the information from Tables 1 to 1 7 an insight into the
family life of the teenagers can be observed.

The social class of the

students tells us that not only does the student fail to receive the cultural
patterns fo r normal achievement in his school career, but also that
some of t hese same students come from one-parent low income homes.
Some of t he students live with other relatives.

When there is want and

need or w hen one's basic needs are not met, it is hard to achieve on
an intellectual basis.

The students in the lower-class who seem to be

culturally d e prived and under achieving should be the students we share
concern for, because these are the future adults that will be in society
and will find it hard to get into societys' mainstream.

These same

student s once adults will nurture perhaps another generation that will
face the same stigma.
These things
found to be true.

in the study (particularly of the lower-class) were

(1) Intellectually, the lower-class students were found

to be as intelligent as the middle-class students.

(2)

The grades of

the lowe r-class students were much poorer than those of the middleclass students.

(3)

The lower-class students seemed to be more apt

to study more and their parents more willing to help than the middle-
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class students.

(4)
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The lower-class parents offered the largest per-

centage of positive reinforcement for good grades but no negative reinforcement for poor grades .

(5)

Rather than responsibilities after

school or study, the first thing the lower-class student wants to do is
eat.

(6) There is a higher percentage of lower-class students that

have no leisure time interaction with members of their whole family,
than students in other social classes.

(7) Only a percentage of the

lower-class stated they did not want to go to college, where students
in the other class had at least given it some thought.

(8)

More lower-

class parents want their children to go to college than parents of higher
social class children.

RECOMMENDATIONS

It was the purpose of the writer at the onset to make suggestions
or recommendations as to ways these deficits of cultural deprivation
can be counteracted; and at this time we are focusing on the lower-class
particularly on the junior high school level.

The writer recommends the

following:

1.

A major effort must be made to identify the deprived students by
the beginning of secondary education. These students should be
offered special instructional programs, special tutoring if needed,
increased counseling, and intensive help on basic tool subjects.
One example is the Higher Horizons Program (27:5-23). Another
similar program the 1959 Detroit Project (28:91-97).

2.

These culturally disadvantaged adolescents, who are having difficulty
with the regular school curricula should have a school program emphasing the basic skills of language and reading, and be permitted
to specialized in an area in which they are interested. Perhaps
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a trial program could be launc.hed to determine the effectiveness.
This program I am suggesting would be the same program that
Dallas Independent School District offers the high school students
in Dallas now, but on the junior high level. For example a junior
high male could take auto-mechanics or perhaps electronics. For
a female, she might be interested in cosmotology, or horticulture.
A test could be given the students to help determine the area they
are most interested in. Such a program would avoid dropouts.
3.

A work-study plan on the junior high level may prove to be successful. In this manner the student can learn in relation to the work.

4.

There should be in-depth counseling sessions with the students and
with the students ' parents simultaneously.

5.

There should be teacher preparation to teach the culturally deprived
students. Hunter College has a program of this type (29: 163-167).
Aft-er preparation in this program this qualifies the teacher for
special placement in schools in culturally deprived areas.
These steps if taken, the writer believes will help shape many

lives into
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realizing one's best self, to be the person one could be in

society, present ard future, which is really what education is all
about" (23: 5).
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APPENDIX

QUESTIONNAIRE PART A

I.

Name:

2.

Address: Street# and name
Apt. #

3.

Number of children in family

4.

Do you live with
(a)
(b)
(c)
(d)
(e)
(f)

mother
father
aunt
both parents
grandmother
other

5.

What is your father's occupation?

6.

What is your mother• s occupation?

7.

How many cars does your family have or own?
(a) none
(b)
(c)

1
2

(d) more
8.

Father• s education
(a) completed college
(b) completed high school
(c) not completed high school

9.

Mother 1 s education
(a) completed college
(b) completed high school
(c) not completed high school
34
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QUESTIONNAIRE PART B
10.

Are one or both of your parents at home when you leave for school?
{a) yes
{b) no
lino, who is there or do your parents bring you to school?
{a)
{b)
{c)
{d)

11.

parent bring to school
older brother or sister
relatives
no one there upon departure

Are one or both of your parents at home when you return home from
school each day?
{a) yes
(b) no
If no, who is there or do your parents pick you up from school?
(a)
(b)
(c)
(d)

12.

older brother or sister
relatives
no one there upon arrival
parents pick up from school

How many books do you take home from school each day for study
purposes?
...

(a) none
{b) 1 or 2
(c) 3or4
(d) more
13.

Do your parents ask about your homework assignments and offer
help?
{a) yes
(b) never
(c) sometimes

14.

Do your parents reward you when you have good grades?
(a) yes
(b) no
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15.

Do your parents punish you when you have poor grades?
(a) yes
(b) no

16.

What is the first thing you do when you arrive home from school
each day?
(a)
(b)
(c)
(d)
(e)
(f)
(g)
(h)

17.

Does your family plan and enjoy leisure time activities together?
(a)
(b)
(c)
(d)

18.

eat
sleep
play
go to the store
study
clean-up
watch tv
wash dishes

never
seldom
sometimes
frequently

In a period of the last 2 months how many family activities has
your family engaged -in?
(a) none
(b) lor2
(c) 3 or 4
(d) more

19.

Do members of your family (including parents) participate in any
of the following activities together?
(a) going to the opera
going to the symphony
(c) visiting fine arts museums
(d) taking trips & educational tours
(e) going to baseball games
(f) playing games at home, either
educational or otherwise
(g) bowling
(h) playing tennis
(i) .playing golf
(j) going to football games

(b)
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(k) going to basketball games
(1) your family does none of the above
together

20,

Do you want to go to college when you graduate from high school?
(a) yes
(b) no

(c) maybe (not definite)

21.

What would you like to be in life?
(a) no-idea (no thought about it at all)
(b) undecided
(c) skilled worker
(d) unskilled worker
(e) technically trained worker
(f} professional athlete
(g) professional (requiring college
degree}

22.

Do your parents encourage and want you to go to college?
(a) yes
(b) no
(c) if you should decide to go

23.

What do your parents want you to be?
(a} no-idea
(b) undecided
(c} skilled worker
(d} unskilled worker
(e} technically trained worker
(£) professional athlete
(g) professional (requiring college
degree)

24,

If you had a child now, what would you encourage your child to be?

(a) no-idea (no thought about it at all}
(b} undecided
(c) skilled worker
(d} unskilled worker
(e} technically trained worker
(f} professional (requiring college
degree)

